                   Curriculum (Daily Lessons ( Instructional Formats
                                                Martin Kozloff

Daily lessons are derived from strands in your curriculum.  For example, a beginning reading curriculum should have 5 strands of major skills—because that is what the preponderance of research says. Check it out here.
http://reading.uoregon.edu/
Knowledge units are arranged in a logical progression along each strand:  

teach elements before you teach wholes that are built from the elements; teach what is common or general before you teach what is more rare and unusual.
This is what a scope and sequence chart---built from the research---might look like.
                                  1
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Phonemic awareness    ______________________  [only goes to lesson 45. That’s enough.]                             

Alphabetic principle            


Letter-sound      __________________________________________

relationships    a m s f i t r e         ch   y     b        ai  oo ei         ing      x                           

Sounding out            _______________________________________
          (decoding)        [Begins after students have enough letter-sound knowledge to decode a few words]
Fluency                                          _________________________________
           [Begins after students can decode some words.  Otherwise, there’s nothing to be fluent with!]

Vocabulary                   __________________________________________
Comprehension           ___________________________________________
So, how do you turn the research, and the scope and sequence chart (of the curriculum) into daily lessons?  Like this.
Daily lessons are a sequence of short, quick-paced exercises.

1.
Review of items from previous days to ensure students are firm 

before adding new examples or working on new skills.
2.
Work on new material; e.g., more examples of earlier material and initial instruction on new material.
3.
Independent, peer, or cooperative activities to, for example, practice vocabulary, solve problems, or write papers.
4.
Review of the day's lesson.  
In other words, a teacher rarely lectures for very long (with students in a passive role).  Instead, new material is virtually always worked on in a highly interactive format.
Student are firm on an exercise before going on to next exercises.  

Firmness is checked by questions and problems addressed to the whole 

group and then to individuals.  These "tests" enable teachers to determine 

whether the class is moving too quickly or to slowly, whether re-teaching 

is needed, and whether certain students need extra and/or more 

individualized assistance.

                     Example: Beginning Reading

Lesson 40, for example, would consist of a number of exercises (a few minutes long) focusing on (objectives relevant to) knowledge items on each strand.

Task 1.  Review of phonemic awareness.  Rhyming.

“Let’s practice rhyming. 
“Listen.  I’ll rime with…iiiinnnn.  What will I rime with?  iiiinnnn
“Here I go.  ffffff…iiiinnnn  sssshhhhh...iiinnn     

“Your turn to rime with….in. Start with fff.  Get ready.  GO!”

ffff…iiiinnnn
Yes, ffff..iinn.  You rimed with…in.
[Diagnose and remedy any difficulties.]  
1.  Doesn’t remember rime part—in?   fff… uh
2.  Trouble pronouncing?  fff…iiiimmm
3.  Trouble putting together?  iiinnn
Practice weak spot; then go back to examples.  Use
model-lead(?)-test.

1.  “We’re going to rime with in.  What are we going to 


rime with?  in      

 fffffff……in.  Say it.  ffff….in

“Yes.  Listen.  ssssshhhhh…..in.  Say it.   ssshhh….in.

“Excellent for riming with….in!”
2.
“Look at my mouth.  Listen. iiiiiiinnnnn. iiiiiiiiinnnn

   
“Open your mouth like this… Say it with me…iiiiiiinnnnn


“Excellent.   Your turn. (signal) iiiiiinnnnn.


“Oh, you’re sooo smart!”
3.  “Listen.  fffffff….iiiinnn.   


“Say it with me. ffffffffffffffinn
     “Again, ffffffffffffffiinn


“Your turn.  ffffffffffffffiiinn


“Excellent for saying fffffiinn

Task 2.   New kind of pa.  Phoneme deletion.  sat without s   rip without p.


[Teach with model-lead-test.]
Task 3.  Letter-sound.  Review s, a, t, r, i, n, p  (note connection with ex. 1,2)
“Let’s review ALL of our sounds.”  [points to each letter]

“What sound?”   mmm
[Immediately correct errors.  Jose says, rrr.  Teacher says,

(points) “That sound is mmmm.  Say it with me”…. mmm
“What sound?” mmm

[Teacher comes back to m later to make sure Jose has it.]

Task 4. New  letter-sound   f.  [Teach with model-lead-test.]
“Boys and girls, new sound (point to and touch under f on board).  ffff  ffff

“Say the sound when I touch under it.  Keep saying it as long as I touch under it.  Get ready. (touch) ffffffffff   Again  (touch)   ffffffffff
[Point-touch with an array of f’s and nonf’s.]  “Is this ffff?”  

[Correct all errors.]
“This IS f.  What sound?”  fff.  (point to several more f’s and repeat.  Return to the first f the kid missed.)
Task 5.  Sounding out new words.  fit,  fin, pin, pat, tin, tan, tap, fat, fast, mast, fan, tan  [Use model-lead-test.]
“We’re going to read these NEW words the slow way.  THEN we are going to read them the FAST way.  
(point to fit, touch under each sound and say the sound.  Do not stop between sounds)

“fffffiiiiit”
“Say it with me.  fffffiiiiit
“Say it fast!  (Slash under the word)  fit!
“Yes, fit.”

Task 6.  Discrimination.  [Juxtapose words to reveal sameness (say the same way) and difference (say differently).  See list at Task 5]

fit

fin

(point to fit.  Touch.)

“What word?  fit
(point to fin.  Touch)

“Next word.  What word?”

[Correct errors.  For example, Susie says “fim”]

“That word (point) is finnnn.  (touch under n) What word?  finnnn.

[If a kid still makes error on that sound, use PART FIRMING.  Simply focus on that one sound for a little while.  Then go BACK to the word missed.  Then do a few MORE words with that sound.  “This sound is nnnnn. Say it with me….   What sound?....  Okay, sound it (fin) out.  Now this one (fan).  Now this one (pin)”]
Task 7.  Fluency.  Use a word list of most of the past words decoded.  Read fast.
[Teach with model-lead-test.]

“First word. What word?

Next word.  What word?

Next word. What word?” (etc.)

[Repeat and go faster.  Repeat and fade out the talking, and just point-touch]
Task 8.  Fluency with connected text made with words they can already 
read (100% decodable)

a.  Vocabulary.  E.g., definition of fin

b.  Fluent reading of story [Break into chunks; e.g., sentences.  Have students read as a group.  Repeat.  Then have individuals read.  Correct all errors.]
The sentence is, “Her journey was now complete.”  A student says “Her journey was now compete.”

“That word is complete.  What word? complete Spell complete.  
c  o  m  p  l  e  t  e

“What word?  complete
“Start the sentence over.”

Task 9.  Comprehension.  Objectives.  Repeat sentences. Answer who, what, why, and what-if questions.
Note: lesson has strategic integration of elements into larger wholes (sounds ( words; words ( passage reading)

Here’s another example.

                             Foreign Language Curriculum and Lessons

1.  Short exercise on pronunciation
2.
Short section on Greek history relevant to new passage.

3.
Running vocabulary containing a few examples of verb endings—
not the whole conjugation.

4.  Use the running vocabulary to translate passage.

5.  Check against book's translation and rework until the two agree.

5.  Short section on grammar relevant to the passage.

6.  Next running vocabulary and passage to translate present many of the same 
words and a few new verb endings.

7.  After four or so lessons, there is a summary (e.g., conjugation of regular 
present indicative verb).  These summaries then become templates in which 
future new material is presented.  For example, "Here's a new regular 
present indicative verb.  What are the endings?"

Here’s still another example.

                    Literature: Poetry






          Class Periods, Or Lessons

Strands

    15
  16     17   18  19   20   21   22   23    24     25   26


Types of poetry
   ______________________________________________


Historical contexts
   ______________________________________________


Biographical 

influences
              ______________________________________________


Elements of poems     ______________________________________________


Strategies for 
        analyzing
             ______________________________________________

Strategies for 
writing                      ______________________________________________

Here are some poems we’ll teach.   
    William Blake (1757-1827)

              The Chimney Sweeper: When my mother died I was very young

              1When my mother died I was very young, 

              2And my father sold me while yet my tongue 

              3Could scarcely cry " 'weep! 'weep! 'weep! 'weep!"  
              4So your chimneys I sweep, and in soot I sleep. 

              5There's little Tom Dacre, who cried when his head, 

              6That curl'd like a lamb's back, was shav'd, so I said 

              7"Hush, Tom! never mind it, for when your head's bare 

              8You know that the soot cannot spoil your white hair." 

              9And so he was quiet, and that very night 

            10As Tom was a-sleeping, he had such a sight! 

            11That thousands of sweepers, Dick, Joe, Ned, and Jack, 

            12Were all of them lock'd up in coffins of black. 

            13And by came an Angel who had a bright key, 

            14And he open'd the coffins and set them all free; 

            15Then down a green plain leaping, laughing, they run, 

            16And wash in a river, and shine in the sun. 

            17Then naked and white, all their bags left behind, 

            18They rise upon clouds and sport in the wind; 

            19And the Angel told Tom, if he'd be a good boy, 

            20He'd have God for his father, and never want joy. 

            21And so Tom awoke, and we rose in the dark, 

            22And got with our bags and our brushes to work. 

            23Though the morning was cold, Tom was happy and warm; 

            24So if all do their duty they need not fear harm. 

Online text copyright © 2003, Ian Lancashire for the Department of English, University of Toronto.
Published by the Web Development Group, Information Technology Services, University of Toronto Libraries. 

Original text: William Blake, Songs of Innocence (1789). Blake's Illuminated Books, ed. David Bindman (Princeton, NJ: William Blake Trust; London: Tate Gallery, 1991-). See Vol. 2. PR 4142 B46 1991 ROBA.
First publication date: 1789 
RPO poem editor: Northrop Frye
RP edition: 3RP 2.279.
Recent editing: 4:2002/3/14 

Rhyme: aabb

Robert Service  [1874-1958]

The Shooting of Dan McGrew

A bunch of the boys were whooping it up in the Malamute saloon;
The kid that handles the music-box was hitting a jag-time tune;
Back of the bar, in a solo game, sat Dangerous Dan McGrew,
And watching his luck was his light-o'-love, the lady that's known as Lou.
When out of the night, which was fifty below, and into the din and glare,
There stumbled a miner fresh from the creeks, dog-dirty, and loaded for bear.
He looked like a man with a foot in the grave and scarcely the strength of a louse,
Yet he tilted a poke of dust on the bar, and he called for drinks for the house.
There was none could place the stranger's face, though we searched ourselves for a clue;
But we drank his health, and the last to drink was Dangerous Dan McGrew.

There's men that somehow just grip your eyes, and hold them hard like a spell;
And such was he, and he looked to me like a man who had lived in hell;
With a face most hair, and the dreary stare of a dog whose day is done,
As he watered the green stuff in his glass, and the drops fell one by one.
Then I got to figgering who he was, and wondering what he'd do,
And I turned my head--and there watching him was the lady that's known as Lou.

His eyes went rubbering round the room, and he seemed in a kind of daze,
Till at last that old piano fell in the way of his wandering gaze.
The rag-time kid was having a drink; there was no one else on the stool,
So the stranger stumbles across the room, and flops down there like a fool.
In a buckskin shirt that was glazed with dirt he sat, and I saw him sway,
Then he clutched the keys with his talon hands--my God! but that man could play.

Were you ever out in the Great Alone, when the moon was awful clear,
And the icy mountains hemmed you in with a silence you most could hear;
With only the howl of a timber wolf, and you camped there in the cold,
A half-dead thing in a stark, dead world, clean mad for the muck called gold;
While high overhead, green, yellow, and red, the North Lights swept in bars?--
Then you've a hunch what the music meant...hunger and might and the stars.

And hunger not of the belly kind, that's banished with bacon and beans,
But the gnawing hunger of lonely men for a home and all that it means;
For a fireside far from the cares that are, four walls and a roof above;
But oh! so cramful of cosy joy, and crowded with a woman's love--
A woman dearer than all the world, and true as Heaven is true--
(God! how ghastly she looks through her rouge,--the lady that's known as Lou.)

Then on a sudden the music changed, so soft that you scarce could hear;
But you felt that your life had been looted clean of all that it once held dear;
That someone had stolen the woman you loved; that her love was a devil's lie;
That your guts were gone, and the best for you was to crawl away and die.
'Twas the crowning cry of a heart's despair, and it thrilled you through and through--
"I guess I'll make it a spread misere," said Dangerous Dan McGrew.

The music almost dies away...then it burst like a pent-up flood;
And it seemed to say, "Repay, repay," and my eyes were blind with blood.
The thought came back of an ancient wrong, and it stung like a frozen lash,
And the lust awoke to kill, to kill...then the music stopped with a crash,
And the stranger turned, and his eyes they burned in a most peculiar way;

In a buckskin shirt that was glazed with dirt he sat, and I saw him sway;
Then his lips went in in a kind of grin, and he spoke, and his voice was calm,
And "Boys," says he, "you don't know me, and none of you care a damn;
But I want to state, and my words are straight, and I'll bet my poke they're true,
That one of you is a hound of hell...and that one is Dan McGrew."


Then I ducked my head and the lights went out, and two guns blazed in the dark;
And a woman screamed, and the lights went up, and two men lay stiff and stark.
Pitched on his head, and pumped full of lead, was Dangerous Dan McGrew,
While the man from the creeks lay clutched to the breast of the lady that's known as Lou.

These are the simple facts of the case, and I guess I ought to know.
They say that the stranger was crazed with "hooch," and I'm not denying it's so.
I'm not so wise as the lawyer guys, but strictly between us two--
The woman that kissed him and--pinched his poke--was the lady known as Lou.
Edgar Allen Poe: The Bells 
Date: c1845

Poe lived in the Bronx for a number of years, and his house can still be visited a few blacks from Fordham, on the Grand Concourse. You could not hear the bells of University Church there now - the din of the Bronx is too great, and since the Church was only built in 1845, its bells would have had to have had a dramatic effect on Poe. Still, stranger things have happened...... 

I 

Hear the sledges with the bells - 
Silver bells! 
What a world of merriment their melody foretells! 
How they tinkle, tinkle, tinkle, 
In the icy air of night! 
While the stars that oversprinkle 
All the heavens, seem to twinkle 
With a crystalline delight; 
Keeping time, time, time, 
In a sort of Runic rhyme, 
To the tintinnabulation that so musically wells 
From the bells, bells, bells, bells, 
Bells, bells, bells - 
From the jingling and the tinkling of the bells. 

II 

Hear the mellow wedding bells - 
Golden bells! 
What a world of happiness their harmony foretells! 
Through the balmy air of night 
How they ring out their delight! - 
From the molten - golden notes, 
And all in tune, 
What a liquid ditty floats 
To the turtle - dove that listens, while she gloats 
On the moon! 
Oh, from out the sounding cells, 
What a gush of euphony voluminously wells! 
How it swells! 
How it dwells 
On the Future! - how it tells 
Of the rapture that impels 
To the swinging and the ringing 
Of the bells, bells, bells - 
Of the bells, bells, bells, bells, 
Bells, bells, bells - 
To the rhyming and the chiming of the bells! 

III 

Hear the loud alarum bells - 
Brazen bells! 
What a tale of terror, now, their turbulency tells! 
In the startled ear of night 
How they scream out their affright! 
Too much horrified to speak, 
They can only shriek, shriek, 
Out of tune, 
In a clamorous appealing to the mercy of the fire, 
In a mad expostulation with the deaf and frantic fire, 
Leaping higher, higher, higher, 
With a desperate desire, 
And a resolute endeavor 
Now - now to sit, or never, 
By the side of the pale - faced moon. 
Oh, the bells, bells, bells! 
What a tale their terror tells 
Of Despair! 
How they clang, and clash and roar! 
What a horror they outpour 
On the bosom of the palpitating air! 
Yet the ear, it fully knows, 
By the twanging, 
And the clanging, 
How the danger ebbs and flows; 
Yet the ear distinctly tells, 
In the jangling, 
And the wrangling, 
How the danger sinks and swells, 
By the sinking or the swelling in the anger of the bells - 
Of the bells - 
Of the bells, bells, bells, bells, 
Bells, bells, bells - 
In the clamor and the clanging of the bells! 

IV 

Hear the tolling of the bells - 
Iron bells! 
What a world of solemn thought their monody compels! 
In the silence of the night, 
How we shiver with affright 
At the melancholy menace of their tone! 
For every sound that floats 
From the rust within their throats 
Is a groan. 
And the people - ah, the people - 
They that dwell up in the steeple, 
All alone, 
And who, tolling, tolling, tolling, 
In that muffled monotone, 
Feel a glory in so rolling 
On the human heart a stone - 
They are neither man nor woman - 
They are neither brute nor human - 
They are Ghouls: - 
And their king it is who tolls: - 
And he rolls, rolls, rolls, 
Rolls 
A paean from the bells! 
And his merry bosom swells 
With the paean of the bells! 
And he dances, and he yells; 
Keeping time, time, time, 
In a sort of Runic rhyme, 
To the paean of the bells: - 
Of the bells: 
Keeping time, time, time 
In a sort of Runic rhyme, 
To the throbbing of the bells - 
Of the bells, bells, bells: - 
To the sobbing of the bells: - 
Keeping time, time, time, 
As he knells, knells, knells, 
In a happy Runic rhyme, 
To the rolling of the bells - 
Of the bells, bells, bells - 
To the tolling of the bells - 
Of the bells, bells, bells, bells, 
Bells, bells, bells, - 
To the moaning and the groaning of the bells.

Below is lesson/day 18 during the second semester English Lit class.





Lesson 18.

Exercise 1.  [5 minute review to firm up.]  "Yesterday we read The Bells. What figures of speech did we find? alliteration  Good, Maggy!  Define alliteration.  Alliteration is a figure of speech in which a sound, usually a consonant, is repeated.  
Excellent.  Find an example of alliteration in the poem…..Jeff…..
What a tale of terror, now, their turbulency tells!  
You da man, Jeffrey!!

Someone give us another figure of speech in The Bells.  Read it if you need to….
Onomatopoeia.  Correctamundo, Jackson!  Define onomatopoeia, Jackson.
Uh, the words sound like real things.
Close, Jackson, but no cigar.  Onomatapoeia.  The formation of words to produce the semblance of natural sounds.  Make sure you all have that written exactly as I said it….. The formation of words to produce the semblance of natural sounds.    Try it again, Jackson…

The formation of words to produce the semblance of natural sounds.  
Now you’re talkin’, Jackson!

Give us an example of onomatopoeia…..Becky…

tinkle, tinkle, tinkle  Also tintinnabulation
What makes these onomatopoeia, Becky?

They make a semblence of natural sounds.  Little bells would make a tink sound.

Oh, you are sooo smart.  Give Miss Becky a hand, or a cigar!  

Great job, class!
Exercise 2.  Framing.  “Today we start with a new genre of poetry.  Spell genre…. What does genre mean?....

“Get ready to write the new genre….

Romantic poetry. [Write on board.]

“Spell Romantic….”
[Give definition…
Romanticism.  Artistic and intellectual movement that originated in the late 18th century and stressed strong emotion, imagination, freedom from classical correctness in art forms, and rebellion against social conventions.
Make sure they write and say it.]

“When we are done, you will be able to define Romantic poetry; identify Romantic poetry and non Romantic poetry; analyze several Romantic poems into their literary elements; and create a short Romantic poem.

“Our first Romantic poet is William Blake.  Write his name.
Exercise 3.  Biographical background. [Basically, a set of verbal associations about Blake.  Make sure they write them and repeat them.]  “Tell me six things about Blake.  First thing….Bill….”
Exercise 4.  Historical context.   Industrial revolution.  Rising middle class and urban poor.  Big idea as an organizing device:  Rule: Someone pays for social progress.  Sometimes it is the innocent—children.  And their only peace is in dreams.  Excerpts from Dickens, medical reports on tuberculosis. Historical descriptions of housing and life expectancies. 
Exercise 5.  New figure of speech: concept.  Simile. Teach using frame-model-lead-test/check-verification format.  
(1) Give verbal definition.  "A simile is a figure of speech that compares unlike objects, using the words as, like, as if, seems, etc." [Make sure they write it.]
(2) "Here are examples.... He had a face like a coal shovel.  Joy seemed to lift her as she walked.  He is dumb as a boot.  Here are nonexamples....  His face IS a coal shovel.  Joy lifted her.  He is a dumb boot.  [Write on board to clearly juxtapose and show contrast.]
(3) Test. “Let's see if you get it.  Is this a simile?....  The wind cut LIKE a blade?  Yes.   How do you know?..." [Students use definition to justify answer.]

(4) Give more examples and nonexamples.  “Here’s another line. Tell me if it contains a simile. The wind was a blade of cold steel.”  
No.  
How do you know?  
It compares wind and a steel blade, but it says the wind IS a steel blade, not it’s LIKE a steel blade.  
“So, LIKE or AS make the difference?”   
Yes.
(5) “Okay, your turn to create four similes. Also, rewrite each simile as a metaphor. [taught eaqrlier]  Work with your partner.  You have 10 minutes.  Go.”

(6) “Group 1, Jordon and Jeff.  Simile.”

 His face looked like a pizza—all yellow and covered with chunks.  

 “Is that a simile?.... Mark.”

 Yes.

 “How do you know?”

 It compares face and pizza and uses words such as like and as.

 “Yes. Make it a metaphor, Jordon.  

His face was a pizza—all yellow and covered with chunks.”

“Was his face REALLY a pizza?”

No.

So, which figure of speech makes more sense?”

Simile

“Right.”


 

Exercise 6.  Application.  Analyse poem:  "The Chimney Sweeper." Identify other figures of speech, morals, meter.   [Strategic integration of prior knowledge in larger task.]
There's little Tom Dacre, who cried when his head, 

That curl'd like a lamb's back, was shav'd: 

so I said "Hush, Tom! never mind it, for when your head's bare 

You know that the soot cannot spoil your white hair.

Exercise 7.  Generalization.  Analyze another, similar Romantic poem.  Identify similarities that make them Romantic.  [Strong feeling; nature]
William Wordsworth (1770-1850)

The World is too much with us

              1The world is too much with us; late and soon, 

              2Getting and spending, we lay waste our powers: 

              3Little we see in Nature that is ours; 

              4We have given our hearts away, a sordid boon! 

              5This Sea that bares her bosom to the moon; 

              6The winds that will be howling at all hours, 

              7And are up-gathered now like sleeping flowers; 

              8For this, for everything, we are out of tune; 

              9It moves us not.--Great God! I'd rather be 

            10A Pagan suckled in a creed outworn; 

            11So might I, standing on this pleasant lea, 

            12Have glimpses that would make me less forlorn; 

            13Have sight of Proteus rising from the sea; 

            14Or hear old Triton blow his wreathèd horn. 

Exercise 8.  Discrimination.  Analyze a different type of poem.  Identify the differences and their effects on feelings and imagery.  [Robert Service.]
Exercise 9.  Application.  Use the big idea, simile, symbolism, and Blakes' rhyme scheme to write a Romantic poem.  [Strategic integration of everything taught this lesson and in many prior lessons.]
Big ideas are a thread than can run through much of a course.  They aid attention (what to look for) and understanding (relevance).  They can be concepts (freedom), rule relationships (The price of liberty is eternal vigilance), theories and models (social conflict, convection cells).  Make sure to identify big ideas for your course; begin units with big ideas; refer to the big ideas each lesson; point out that materials reveal the big ideas; and have students uncover the big ideas in materials. 
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